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The purpose of education is to shape personality. A teacher’s has a responsibility not only
teaching of knowledge, but also the development of commitment to its highest values. The
students’ personality could be shaped through school subjects taught. Hence, the aim of music
teaching and learning is to increase quality of human esthetic.
There are three domains of achievement that should be developed in the process of
learning, namely cognitive, affective and psychomotor. In general, there are three phases in
creating an music: appreciation, creation, and expression. Appreciation is an awareness to
appreciate art works by recognizing various forms of music. Creation is activities to create or
produce music work, while expression is activities to express or actualize the music work with
certain techniques. The essence of music itself, viewed from their output, is capable of
developing imagination, intellect, expression, sensitivity, and skills.
In Indonesia, music is taught in formal schools from the level of elementary schools, junior
high schools, up to senior high schools. The material taught covers the local music, national
music and foreign music. The average number of students is 40 in each class, so that the form of
music which is generally taught in such a class is ensemble music, which is presented together in
a group involving many different players, each of whom may have a different function. There are
two factors that influence the success of ensemble music, i.e. individual ability, and team ability.
Individual ability includes personal musicality and interpersonal skills. Group ability is the
ability to play music together in harmony. To achieve that ability, every member in music
ensembles has to be discipline, able to self-adjust, cooperative, empathetic, and able to respect to
one another. Those are the moral values taught through music ensembles. Music teachers in
Indonesia, in addition to teaching the skills to play music, also teach discipline, teamwork, and
empathy.
This article is based on the development an evaluation model for art and culture learning in
Junior High Schools that has been conducted for two years. The study was a research and
development study. It employed the mix approaches, i.e. the quantitative and qualitative
approaches. The results show that music learning is capable to shaping morality in the aspects of
discipline, cooperation, and empaty.
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1. Introduction
Morality constitutes the core issue for the existence of a nation. Self-awareness that
each individual is part of the nation will generate the awareness to form a state and nation. Such
awareness will develop the efforts in forming the character (character building) of the nation.
Character building of a nation grows continuously and incrementally. Character building of a
nation is influenced by its history, geography, and the potentials. The difference in those aspects
makes varieties in the values of life which are upheld by different nations. Similarly, the moral
values reflected in the order of life of different nations will also be different.
Such differences in the order of life make every nation has different characteristics. These
characteristics constitute the identity of the nation, which distinguishes that nation from another
nation. At the time when advances in transportation and information technology grow rapidly
like this time, each nation struggle to strengthen their respective moral values and cultures. Many
countries feared that the influence of foreign culture would fade their original cultures, so that
many countries closed themselves from foreign influences.
In the 21th century, where advances in technology and information were growing very
rapidly, distance is not a problem anymore to have communication and cooperation between one
nation with the others, creating so many links. Such links made happen cultural transformation,
including moral values among nations. It caused the moral values shared among the nations of
the world increasingly get more and more universal. In the end, all nations around the world may
embrace the same moral values.
This nation is responsible in transforming the moral values to its young people. One of
the media used in transforming the moral values is through education. Based on the Law of the
Republic of Indonesia No. 20 in 2003 concerning the national education system, in section 1 of
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Article 13-15, it is stated that education consists of formal, non-formal, and informal education
that can complement and support one another. Formal education consists of elementary
education, secondary education, and higher education. The types of education include general,
specific, academic, professional, vocational education. The non-formal education is carried out
for the citizens who need the educational services that function as a substitute, supplement,
and/or complement to formal education in order to support the concept of lifelong education.
Informal educational are activities undertaken by the family and the environment in the forms of
independent learning activities.
As mention as that statement before can be said that the purpose of education is to shape
personality. A teacher’s has a responsibility not only teaching of knowledge, but also the
development of commitment to its highest values.
Chazan(1985: 5) argued that a teacher as educated person have dealt with the relationship
between moral knowledge and moral action in the educational sphere. Furthermore, Durkheim
(Chazan, 1985:11) considered that moral goals are those the object of which is society. The
domain of the moral begins where the domain of social begins. Morality begin with membership
of group. It is not related to an act which has individual interest (alone). Campbell(2004:451),
said that teacher effectiveness research has tended to neglect the analysis of values in two senses:
the general values associated with the process of education, and the more specific values
underlying effective teaching. He argued that effective teaching is underpinned by a framework
of general moral values associated with education systems, and specific values in relation to the
nature of learning and classroom climate. It follows that any model of teachers effectiveness
must include an analysis of the values of the schools and teachers involved in teacher
effectiveness research and teacher appraisal.
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Base on the statements can be said that the process of education are suffused with values and
moral purpose. Durkheim(Campbell, 2004:452)argued that, the teacher is supposed to represent
certain ideals in the community. The most complete ineffectiveness as a teacher does not always
constitute a valid ground for dismissing a teacher, in any moral dereliction causes a teacher’s
contract to be broken at once.
The implication is a teacher’s responsibility for the initiation of members of society into its
cultures will involve not only teaching of knowledge, but also the development of commitment
to its highest values. Thus, subject teachers must be able to shape personality. The students’
personality could be shaped through school subjects taught. For example, mathematics should be
able to develop the way of thinking and the way to act in daily life. History subjects should be
used to reflect life, and arts and cultural subject should be able to develop esthetics, etc.
Based on the explanation above, an effective teaching and learning process should consider
three aspects: transferring moral, knowledge, and shaping personality. Besides that, every
teacher has an educational platform which expresses the normative assumptions, principles,
beliefs and values that guide their teaching activity and usually encompass the aim of education,
the teacher’s preferred pedagogy, the image of the learner, the social significance of the student’s
learning, but the most important things students should learn.
B. Disccusion
The students’ personality could be shaped through school subjects taught. Hence, the aim
of music teaching and learning is to increase quality of human esthetic. Bloom,Simpson, and
Gagne prove that there are three domains of achievement that should be developed in the
process of learning, namely cognitive, affective and psychomotor. Astuti (2009) said that In
general, there are three phases in creating an music: appreciation, creation, and expression.
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Appreciation is an awareness to appreciate art works by recognizing various forms of music.
Creation is activities to create or produce music work, while expression is activities to express or
actualize the music work with certain techniques. The essence of music itself, viewed from their
output, is capable of developing imagination, intellect, expression, sensitivity, and skills. Hence,
through music learning can be developed, cognitive domain, psychomotor domain and affective
domain.
The function of arts is not only as an entertainment but also as educational media, a means
of religious and customary rituals, and as a presentation of aesthetic. Music as apart of art can
train listening sensitivity that leads to soft feeling and behavior. Rhythm of music- can facilitate
physical work, support the brain work, development improve moral, and bring the spiritual
power alive. Astuti (2009)The creation process of art, viewed from its outcome, can stimulate
empathy, tolerance, democracy, civilization, and harmony of life in heterogeneous society.
In view of its importance, music is taught as a school subject at Formaly schools. In view
of the important part music plays in shaping the personality of the young generation, music needs
to be seriously taught. Learning music is provided as part of the subject for arts and culture from
elementary, junior high and senior high schools in public school. Even there are some majors or
departments in music held for high school and university level intended for the prospective
music teachers or music artists.The teaching of music at public schools differs in objective from
that at vocational schools. The objectives of music teaching at primary and secondary schools are
to develop the esthetic sense and creativity of the young generation and to make the young
generation become cultured and productive. This is in line with what is opined by Sedyawati
(2002: 3), who states that the goal of education in art at public schools that should be attained is
to enable the learners’ sensitivity to art to be processed. Therefore, the teachers as the resource
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persons in class should be the ones who first possess a sufficiently high sensitivity to art so that
they could stimulate their students not only in terms of sensitivity to art but also in terms of
certain wealth in genres, techniques, and expressions.
1. System of Art Education in Indonesia
Arts education can be carried out in the vocational and non-vocational concept of
framework. Vocational education means that art education is carried out individually by
exploring and self-trial about the arts, while the non-vocational emphasizes on collective
participation to understand the meaning of art. Arts education can be instrumental and substantial.
In Indonesia, the teaching of arts in vocational schools uses an instrumental approach, which
means more emphasis on the mastery of practice because the goal is to make the students
become artists, whereas arts education in public schools uses the substantial approach, whose
goal is to provide more space for the development of art appreciation, creation, and artistic
expressions in general.
Curriculum Center (2002:7) states that arts education aims at developing all activities
concerning aesthetic zests which include any activities in expressing, exploring, creating and
appreciating arts in the form of visual, sound, movement, and character languages. Similarly, in
the Educational-Unit Based Curriculum, it is stated that the standard of competence for arts and
cultural subjects is to appreciate, create and express arts and culture in local, national, and
international levels in Asia as well as outside Asia (BSPN: 2006).
2.

The Concept of Music Learning in Formal school in Indonesia
In Indonesia, the concept of art education does not only emphasize on establishing sense
of belonging and love to the local culture and national culture, but also giving attention to the
art of global world. In the Educational-Unit Based Curriculum (KTSP) that has been enacted
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since 2006, the Basic Competency Standards listed to be achieved by the students include the
ability in appreciating, creative designing and expressing ideas in local music arts, national
music arts, and international arts as well.
The competency standards that must be mastered by music students in music art classes
are, among others:
a. Identifying the types of Local Traditional Songs, National Music, and music from abroad,
both from Asian countries and from other countries outside Asia.
b. Performing Appreciative Attitude toward the Uniqueness of Local Traditional Songs, National
Music, and music from abroad, both from Asian countries and from other countries outside
Asia.
c. Arranging simple works for Local Traditional Songs, National Music, and music from abroad,
both from Asian countries and from other countries outside Asia.
d. Performing the Results of music Arrangement on Local Traditional Songs, National Music,
and music from abroad, both from Asian countries and from other countries outside Asia.
e. Identifying the varieties of Local Traditional Music, National Music, and music from abroad,
both from Asian countries and from other countries outside Asia.
3. The Learning Process of Musical Arts
The learning process is an essential part of the educational process. The process of
learning music constitutes a process of interaction which includes activities of perception or
feeling, transforming, expressing, and appreciating. The perception activity is the process of
understanding and experiencing an object of art through feelings. Transformation activity is a
creative process that involves the ability in thinking, feeling, imagining, using intuition, and
problem solving. Expression activity is the process of expressing thoughts, feelings, and
understanding through the medium of music, while appreciation is the activities of reflecting,
analyzing, criticizing, and assessing the art of music.
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The average number of students is 40 in each class, so that the form of music which is
generally taught in such a class is ensemble music, which is presented together in a group
involving many different players, each of whom may have a different function. There are two
factors that influence the success of ensemble music, i.e. individual ability, and team ability.
Individual ability includes personal musicality and interpersonal skills. Group ability is the
ability to play music together in harmony. Musicality is the intelligence power that requires one's
sensitivity towards the relationship among the tones and the flexibility of the fingers or other
body organs needed to express the music (Gardner, 1993:24). Interpersonal skills include
empathy and discipline. Goleman (1998:149) explains that the Empathy helps one to understand
others. While discipline is the ability necessary to adjust oneself to the group.
To achieve that ability, every member in music ensembles has to be discipline, able to selfadjust, cooperative, empathetic, and able to respect to one another. Those are the moral values
taught through music ensembles. Music teachers in Indonesia, in addition to teaching the skills to
play music, also teach discipline, teamwork, and empathy. To determine the influence of art
music learning to students' personal development, especially in the aspect of discipline, selfadjustment, cooperation, empathy and respect for others, an evaluation study is conducted.
1. Learning Evaluation
Evaluation is a series of activities of a program aiming to determine the success of a
program. Clive, et al. (2002:3) explains that in general there are three types of evaluation, i.e.
appraisal evaluation, that is an evaluation on the feasibility of a program to be executed, the
second, the evaluation on execution or implementation of the program, and the third, evaluation
of program results and outcomes. Considering that in the process of music learning there are the
stages of planning, implementing, and evaluating towards the learning achievement, then the
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evaluation studies here are conducted on the conditions prior to learning, during the process of
learning, and on the learning outcomes.
Worthen & Sanders (1981:19) reveal that the evaluation is an activity to determine the
value of something, within which there is gaining information which is used to determine the
good or bad, the success or failure of a program, product, procedure, purpose, or design of
approach to achieve certain goals. There are many models of evaluation developed by
educational experts and practitioners, such as: CIPP (Context, Input, Process, and Product)
Evaluation Model (Fernandes, 1984: 7), Scriven evaluation model which is based on "consumeroriented evaluation" because the philosophy of the evaluation model is based on the interests of
consumers (Stufflebeam & Shinkfield, 1985:312), Alkin Evaluation Model which pays attention
to the potential users, i.e. both users within an institution and outside the institution that have a
potential to use the evaluation results either directly or indirectly (Alkin, 1985 : 65), Valadez
model of evaluation (1994:12) which stresses the importance of monitoring activities in
evaluation, because the quality of evaluation extremely depends on the strength of monitoring,
evaluation model of performance monitoring indicators that measures the impact, outcomes,
outputs and inputs of a project which is being monitored during the project implementation to
obtain information about the progress of the project (Mosse, Roberto & Sontheimer, 1996).
Astuti (2008) proposed an evaluation model of learning in the perspective of creating a new
meaning as a benchmark for the success of learning. The learning principles that must be
evaluated must be viewed from the perspective of using of the principles of context, focus,
socialization, individualization, sequences, and evaluation in learning.
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The scheme of the teaching and learning model of music as follows:
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C. Metodologi Research
1. The design of the research
Valadez (1994:227) states that the appropriate design appropriate to examine the impact of
a program is a Quasi-Experimental Design. However, in order that the evaluation research is not
detrimental to some students because they do not get the same treatment, then there is no control
groups used in this study.
This research is a research and development study. The approach used in this research was a
combination of quantitative and qualitative approach. The qualitative analysis was used to
description change of affective domain, while the quantitative analysis was used to measure the
differences affectif between Pre-test and Postest.
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2.

Research Population and Sample
The population of this study is all the art music learning activities in junior high schools

(Sekolah Menengah Pertama, or SMP) in Yogyakarta Special Province. Yogyakarta city was
chosen as the place to conduct this research because Yogyakarta is well known as a student
city, where students from all 33 provinces in Indonesia come to study. This study made use
the random sampling method, i.e. sampling technique that picks the samples randomly
(Mendenhall, 1986:79).
The total samples used as test were 15 teachers who were taken from favorite schools,
common schools in the suburbs, and schools in rural and urban areas spread out throughout
Yogyakarta Special Province. The 15 teachers are teachers who teach in SMP 5 Kodya
Yogyakarta, SMP 10 Kodya Yogyakarta, SMP 5 Depok Sleman Yogyakarta, SMP 5 Depok
Sleman, SMP 1 Sedayu Bantul, and SMP 1 Kulon Progo.
3. The analysis of the data
The scheme of the relation among the variables can be illustrated as follows:

Input

Process

Output

Outcome

Learning
Learning
achievement,
appreciation,
creation, and
expression

kognitif,
psikomotor,
affective
Performance
post-test
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This research involved three dependent variables and three conditions or categories, namely
kognitif variable, psikomotor variable, and affectif variable.

To gain the impact

comprehensively, the researchers used MANOVA analysis. It is in line with the idea of Pallant
(2007:275)
“Multivariate analysis of variance (MANOVA) is an extension of analysis of variance for
use when you have morethan one dependent variable. This dependent variable shoud be
related in some way, or there should be some conceptual reason for considering them
together. MANOVA compares the groups and tells you wether the mean differences between
the groups on the combination of dependent variables are likely to have occurred by
chance.”
In this study, the independent variable is the art of learning music, while the dependent variables
are the cognitive, psychomotor, and affective aspects.
4.The result of the research
The result shows that there are significant differences in cognitive, psychomotor, and
affective aspects performed by the students between the pretest and posttest. Especially in the
affective aspect, after the students follow the learning process of music ensemble, they showed
attitudes of more empathic, more disciplined, and able to cooperate with other students. This is
indicated by the willingness to set up the musical instruments before the music ensemble
learning, obedience and discipline in following music ensemble learning, and abilities to
collaborate performing music ensembles.
In general, the success of learning the art music can be viewed from the aspects of output
and input. The following table illustrates the improvement of scores achieved in the musical art
class:
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Table. Scores of inputs and outcomes achieved musical art class

No.
1.

Shools
SMP N 2 PAKEM

2.

Input
30

Output
46

Conclusion
Increase

SMP Negeri 4 Pakem VIII
Sleman

36

29

Decrease

3.

SMP Negeri 5 Depok

VIIA

22

39

Increase

4.

SMPN5 Depok

VIIB

26

43

Increase

5.

SMP 5 Depok

VII C

22

41

increase

6.

SMP
Negeri
2 VIII
Nanggulan
Kulon
Progo

37

26

Decrease

7.

SMP
Negeri
2 VIII
Nanggulan
Kulon
Progo

22

26

increase

8.

SMP 5 Depok Sleman

IX A

35

56

increase

9.

SMP N 5 Depok

IX B

56

58

increase

10.

SMP N
Sleman

Depok IX C

38

56

increase

11.

SMP Ma’arif

38

60

increase

5

Degree
VIIA

VII

Based on the data, t-test was performed on the difference of output and outcome
achievements. Both the data show significant differences. Thus, the average cultural learning
process taught by the teachers in junior high schools of Yogyakarta Special Province can be
categorized successful. It is shown by the significant value of 0.00 at the level 5%.
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A. Closing
a. Conclusion
The students' personality could be shaped through school subjects taught. Hence, the aim
of music teaching and learning is to increase the quality of human esthetic. In the process of
music learning, especially music ensembles, there are moral values that can be taught to the
students, i.e. empathy, cooperation, and discipline. The results showed that there are significant
differences on the cognitive aspects between pre-test and posttest; it was shown by the t-test
analysis, showing the significance of 0.00, at the level 5%.
b. Suggestion
In the teaching-learning process of musical art, emphasis should not only be focused on
the learning achievement that emphasizes psychomotor and cognitive aspects, but should also
consider the development of affective aspect. Affective ability is very useful for students in
collaboration and self-adjustment to other people in order that they can demonstrate their
existence in both school and community environments, so that they can eventually achieve a
better quality of life.
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