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DEVELOPING YOUNG LEARNERS® LISTENING SKILL
THROUGH STORIES

Ani Setyamingsih, 5.Pd.
State Unbversity of Yogyakarta

Ahbstract

Listening is a receptive skill in language that needs high anention
from teachers especially in primary schools, Out of the four skills in
language, listening is the most frequently wsed in daily activities. Young
learners do mot deal with writlen langusge first since they wsually find it
hard fo read and write. They shoubd start with listening to rich input in the
target language that will lead them to produce the spoken language.
Listening. unlike what peaple thought before, is an active skill. Although it
seems that learmers do not do anything whils they are listening 1o a spoken
text, there is an active process in their brin in decoding the sounds to get
the message of the text. Due to this imponance of listening., teachers should
find an effective, simple and doable technique in teaching listening skill to
young leamers. Reading young leamers stories is one technique that is
within capabilities of everyone. Stories provide suthentic lampuage input
and constant source of language experience for children, Storbes are also fun
and motivating that will be a good bemefin for developing positive attitude
sowards the kanguage leaming. Listening 1o stories allows leammers 1o learn
sew vocabulary from various familiar covexts glven which will lead them
to spoken language. Telling stories may go along with various activities
teachers can creste suiting the skill and the gonl that want to be chieved.
Young learners can fill in charts, draw pletures, and colour objects while
they are listening. Afier listening 1o stories, leamers can continue a story
text, selve o problem, and retell the stories. In beief telling slories can be an
alicrnative technigue to tesch young learmers® listening skill.
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L. Imtroduction

In learning a langaage, listening comes first to children as
they deal with spoken langusge eardier than the written one. Ot of
the two skills related to spoken language, listening is the first one
that children acquire. Before they are able to produce their langunge,
they listen to their mothers® and others talk and try to imernalize
and construct what they beard and laber on come out the words, In
language classrooms, things happen similarly. Young leamers lisien
to their teachers’ explanation, instruction, questions, and answers
which give them aural input in the targel langusge, This input will
belp the young learners get wsed to the language itself As the
conssquence, it will be easier for them to produce the language if
they have been ready to.

Listening is definitely a skill that is hard 1o teach since there
are many factors infloence the suecess of it. Facilities may be one of
the factors that comtribute the difficulty of teaching listening.
Schools with lack of facilities usually tend 1o ignore this skill. The
difference between what is going on in the ¢lass and the real life also
gives an influence in young learners” listening ability. [t is casier 10
listen to their tenchers since ihey usually adjust the speed of their
speech (o the learners' level. Meanwhile, in the real life, they can not
control what the lesmers hear. Text also coatribules an important
factor in listening; the length of the text and whether the text is
interesting fior children or not. This paper tries 1o reveal how stosies
can bridge the teaching listening 1o young leamers since stories have
been familliar in their lves.

Discussion

1. Listening
2. What is listendng?
Learning & langusge covers ibe four skills in ia: listening,
resding, writing and speaking. Linse (2005) classifies them
into oral skills that consist of listening and speaking and
written gkills with resding and writing. Based om thelr aims
and focus, listening and reading are classified into receptive
skills since the focus is on neceiving input from an outside
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soarce. Meanwhile, speaking and writing are productive
akills that focws on producing information or owiput.

It s no doubt thet listening is the first skill in a
language that young leamers acquire first. They use lisiening
as ene of the receptive kills before being abile i produce the
language. Young leamers spend much of their time o listen
1o what people around say, formulate it in their mind tll the
time 1o ater it comes. Over 50% of the time that leamers
spend functioning in foreign language will go 1o listening
{(Munan in Mation & Newion: 2009). In language classrooms,
young leamers listen to their teachers” spesch, instrection,
explanstion, questions, amsl arswers.

Most peaple think that listening is a passive skill
since Mydnmhnumpmduumwltwrm
listening, It tarns out thet listening is not passive at all. In
spesking and writing, it is obvious that we produce language
either in spoken or written forms, so others can see the
language ctivation in that activity. Language activation in
listening takes place in our brain. While young leamers are
listening to spoken language, they focus on gefting the
sounds and decode the words, dll they are able to
comprebend the messages. Therefore, when teachers give
young learners listening activities or tasks 1o do, they will be
shle 1o engage with them that proves the sctivensss of
listening skill. Brewster (2002) says that it is not a good thing
io alwnys ask the young leamers o simply ‘listen and
remsember” since it will make them feel anxious, plece great
strain on their memory and tend not to develop listening
skills. Listening activities and tasks 1o do will direct bearners”
attention to specific poiets that have to be listened for which
lster on will help leamers” understanding on he listening
pext.

Listening Strategies

Listening strategics can be delined as techniques or
activities that contribule direcily 1o the comprehension of
spoken language and recall of listening impul. Listening
strategies refer to haw the listener processes the input. There
are (Wi WaYs in listening process.

—
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1. Top-down processing
Top-down processing is evoled from “a bank of prior
knowledge and global expectations” (Morey in
Brown, 2001) and other background of knowledge
(schemata) that the listener brings to text. Leamers'
E-:tmmdnl’l:muhdg:cnl'l}:mpu ﬂv:armngmi
the text type playe important role in  having
appropriate understanding of the text. The stmtegics
are listening for main ideas, predicting, inferring,
summsrizing, ele.

2. Botlom-up processing
In botiom-up processing, listeners focus more on the
lagesge of (he spoken text stasting from sounds,
words, phmses, sentences and build up a whole
understanding  from them. The strategies include
listening for specific details, recognizing word-order
patterns, recognizing stresses and intonations elc.

In the real listeming, it is necessary to combine top-
down and bottom-up processing. Combining the individual’s
background of knowledge of the topic and individual's
understanding of the details of the language will bring ouwt the
success of Hstening comprehension.

. Lisiening and Leamning Channels

Knowing leaming channels will help ihe icaching of
listening skill 1o young learmers. Limse (2005) states that
leaming charmels ase the preferred ways that leamers receive
andd process information. It s im line with the faet that
lisiening s a receptive skill that focuses o receiving
information. There are three main leaming channels:
audisory, visual and tactile that differentiste the imeatment
teachers should give in the language teaching and leaming

Auditory leamers bearn a language better when it is
presented im an aisditory format. Given a recording of a story
or stories being read aloud will help suditory beamers acquire
the material a lot. Visual images or pictures such as
drawings, sketches, graphs, maps, charts, posters ete will
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trigger visual leamers' undersianding. On the odher hand,
recording and péctures will nod satisfy tactile bearners since
they need to be physically involved with the information like
using pappets of the charncters: in & story, toys and acting, to
be able to get the message. As n good teacher, it is important
 know learmers’ chanmel and wy 1o sccomplish their
different needs by combining all the channels alihough they
may have a preference for one over the others. Stories can be
wsed to falfill this need.

2. Ssonies
© Why Stories

Stories have been a part of humans' lives for ages,
Since human began to communicate orally, there have been
stories o tell from ome generation to another. People told
stories 10 their children 1o pass on real events or 1o enseriain
them before going to sleep. Staries carry values and norms
from different generations 1o hand down. Stories have played
roles in education and psychology's woekd that influence
children's development, Since stories have been a parl of
people’s everyday lives, it seems natural that young leamers
should have apportunities 1o share their own experiences
with their friends and clussmates and it is such an appropriate
atmosphere in leaming & language. Teackers can make use of
it to stirnualate leamers to wse the target language.

Teaching a forcign language 1o young learners is
different from o adults. Young leamers have different
characieristics that demand different treatment from teachers.
Harmer (2007) zays that young leamers, especially up to the
ages of pine or ten, learn differently from adulis in the
following ways:

I. Young leamers respond 10 meaning even if they do
nat understand individial words,

2. Young learners Jearn from everything around them
rather than focusing on the precise topic they are
being tanght.

3. Their understanding comes not just from explanation,
but also from what they see and experi

4. They find abstract concepts difficult to understnnd.
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5. Mgmﬂtydbp]nrmmﬁmlumﬁwlumlng
and a curiosity sbout anything.

6, Thyhmeumodﬁrhﬁﬂhlmﬂmm

appeoval from the teacher.

They are keen to talk about themselves.

They have a limited atention span.

E‘ﬂl-}l

Since young leamers have special charscieristics, it
u&u-mmﬁ:]mmmuhudmmkznhﬁm-cqm
listening skill effectively, especially from the activities.
There are masy ways we can do with the sctivities given 1o
m.mﬂﬁliuﬂmﬁhaﬁwhmu‘hﬁwm:ﬁlﬂm
i understand. The tnsk should be within their abilities: it
meeds tp be achievable but ai the same time sufficiently
sﬁmtﬂiﬂlirﬁﬂ'nmﬁﬂnﬁrﬁdniﬂlﬂiﬁrwl Stoties
aze believed to be able to fulfill that need with their strength.

There are some sdvantagea offered by stories in
lnngaage learmning;:

1. Mﬂﬁwmhﬁliﬂdeﬂﬂoﬁimﬂhhn
attitwde wward the target language.
2. Stories are creative since teachers can odit the Mories

15 they want to make them mare interesting.

3. Siosies allow the teacher W0 introducs  new
wvocabularies given by natural repetition.

4. Siories link famtasy and imagination with young
leamers’ everyday life.

4. Stories can trigger responsts through writing and

spsaking.

&. Stogles invite different responses from the listencrs
that will build up the swareness of others.

7. Stories carry values and customs 1o hand down.

8. Swories help develop comcenimtion, memory and
coordination.

Selecting o story to tell will influence the success of
language beaming. The first thing to consider is of course the
storyteller has to like it and be able to tell it well. A goixd story
has o be appropriste for the learners, right for the occasion,
a0t 100 long, and rich of language input. 1t also has 1o engage
them within the first lines and they will understand well
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enough to enjoy. There are some popular stories that can be
used in the language classroom such as Three Little Pigs, The
Very Hungry Caterpallar, Little Red Riding Hood, Goldilocks,
Tevwn Mouse and Country Mouse and 25 an. We can also use
tracditional stories from our own country.

b. Reading Stories vs Telling Stories

Seories are interesting 10 young leamers no matter
how they are delivered, There are two pogular ways in
delivering stories: reading and w2lling stosies. Thase two have
ibeir own strength and weakness (Wright, 1995).

I reading stories, teachers do not have o learn them
and womry about making the mistakes since everything is
already in the text being read.  Young learners will be able 1o
predict what comes next since they will always hear exscily
the same iext. Rending siorics also proves that books are o
source of imteresting ideas and 50 encourages young leamers
to love reading Showing pictuses in the book will help
learners” understanding and interest which perhaps atract
them to boreow the book. However, reading a story allows
weak connection between the reader and listeners if the reader
keeps looking down the book. This will bring the feeling of
being neglected. When one reads a stary, shefhe tends 10 read
it without emodion since shethe focuses on the writlen text.

When a teacher tells a story, the listeners will feel that
shebe is giving them something very personal since the story
comes from hechim. Telling a story brings out person's
individuslity and personality. Teachers may wse imonation,
gesture and body language that will make the stories more
alive and interesting. Since there is no written text to face, i1 is
mare likely that a storyteller may make a mistake or forget the
story. To avaid this, & storyteller has 1o know the story well.

3. Conducting Stories in Teaching Listening
Omnce tcachers decide to use stories, it i best 1o choose a
short story with familiar words, many repelitions, simple plot,
and inferesting theme, They have 1o set activities right away 1o
maintain the learmers’ focus, As other skills, listening comes in
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three main phases: a pre-listening, @ while-listening and a post-
listening.

n. Pre-listening

In this phase, the ieacher shoald iy to get learners” interest in
the story they will listen to amd help them to acquire the
words that will be important during their listening. The
teacher can also give a general introduction to the chamciers
in the story or guideline of the slory 1o allow young leamers
understand it easily. Before young learners listen to a story, it
iz better for the teacher to bring pletures which can illustrate
help them wunderstand what they are about to listen. To
Imirodoce the general idea of a story, the teacher can use the
title or the pictures come along with it and ask the yousg
learners i guess what the stary is aboul.

b. While-listening
This phase is the centre of the language leaming. In using
slories, a teacher can read them aloud, tell them, or use andio
such as cassettes, CD, and DVDs. Teachers may help
leamers” understanding by wsing gestares, body language,
amd facial expression while reading or telling the story.
Providing young leamers with simple activities during their
listenimg to the story will belp them focus on the contenL
However, have the young learmers sit and enjoy in the first
time listening and give the activities in the second or third
time limening. Activities in this phase may vary & the
following:
1) Drawing and coloring
This activity has been young learmers” world. Having
busy with pencils and colored pencils will excite them
which in tamn will allow them to acquire the purpose of
the listening well. During their listening for the second or
third time, let them draw and’ or color chamciers,
animals, places or ohjects based an what they listen in the
m‘ . v
2) Arranging picturcs
Provide the learners with a se1 of pictures of the story and
have e learners arrange or number them into the right
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order 1o show the sequence of events from the story. 11 is
betier if they do it in pairs or group work to lessen their
nexiows feeling.

3) Labeling pictures =l
It iis anather way of maximizing pichares in lislening 1o a
story. The teacher writes down some key words on the
whiteboard or provides flash cards with key words on
ihem. Then, the learners can label the pictare provided by
b teacher or their own picture.

4) Miming
Dharing young leamers” listening o the slory, they may
mime an action, charcier, feeling, gestare from the story.
This activity will bring them in more alive atmosphere
and thevefore will bring better understanding.

5y ldenstifying true or false
The tescher can give some statements and ask the
leamers to ientify whether each statement is tnee or false
based on the stary.

6) Armmanging jumble sentences
(iven some separated sentences, learmers are expected 1o
rearrange them into the right order. Stories with lots of
events will suit this activity.

7} Answering questions
This is one activity 1o know learmers” understanding on
the stary. The number of the questions and the level of
difficulty should concern the leamers" ages.

) Post-listening phase

These phase activities will bring learners into 3 more
intensive phase of study. Post-listening activities can also wsefally
involve other skill integration through the development of the
topic. They can be speaking, reading, or writing. There are some
common types of post-listening activities: exiending lists given in
the main activity from stademis’ own experiences’ knowledge,
exlending notes inbo full-fledged wrilten assignments or a basis
for speech, and using information obiained from listening for
problem-solving (Chitravelu et al: 2002). In using stories 1o teach
listening 1o young leamners, the leacher can give some activities to
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follow up the listening to show their understanding. Those
activities can be:
1} Evaluating the story
Affter listening to the story, the teacher can ask the leamers
1o tell what they thought of the story, whether they like it
or nod, what they like best and least, or what the
imleresting pan s
) Retelling the stary
mlmmuﬂemmﬂmmqnﬁu their owm
words, though simple omes, it shows that they have
understood the message in the story. Leamners do not moed
to use complele sendences in retelling the story; single
words or short phrases in English are enoagh to show their
understanding.
3) Drawing pictures
Have leamers draw a pictare of one scene in the story that
they like best or they do not like and ask them o write one
simple sentence mext 1o the picture,

There is an example of listening lesson using a siory (The
Very Humgry Caterpillar). This story can be used to introduce
kinds of food to young learmers.

a. Fre-limening
= show pictures of various food leamers can find in the

story

- Introduce the vocabulasies

- show the picture of the caterpillar and ask the leamers’
opinian

b. While-listening

- Divide the leamers into groups of five

= Cut out the pictures of the various food and give each set
to each group

- (Jive a worksheet (o table of days from Monday 1o
Sunday) to the group

= Pead or tell the story and have the learmers compeie 1o
glise the right food in the right days dwring their listening

- The group finishes first wins the compezition



230

c. Poat-listening
- Ask the leamers their best part of the story when the
caterpillar eats certain food
- Have them draw the picture of the scene and write a
sentenocs about it
Have them talk shout the picrure

C. COMNCLUSION
Thﬁnuimﬂwsﬂwmhn:mmmuiuinﬂ:ir
listening classes since &nyofﬁm-hningnmmtnl‘nqu
hmu'dwmmhgm“m_rb:mum
mhnjmi’ormnﬂmmmelum;'iumiuﬂrw
m:uagenrﬂinhmduillghtlhqnnppmmhiump‘uﬁwml
communication easily and effectively, It is, of course, not the best
method, but at least it can enrich teachers® knowledge on bow to
mﬂcwmliﬂmhgauiﬂmduhhmugecm

Story: The Very Hungry Caterpillar

The Very Hungry Caterpillar

by Eric Casle

In the light of the moon a litle cgg lay oo o leaf, One Sunday
moming the warm sun came up. .. and POF, out of the egg came 2
tiny, very hungry caterpillar, He started looking for some food, On
Monday be ste through one apple. But he was stll hungry. On
Tuﬁdnﬂ:mdmﬂuwmhlhemuiﬂhm.

On Wednesduy he ste through three plums, bist he was still
hungry. On Thursday he ate through four strawberries, but he was
still hungry. On Friday ke ate through five oranges, bui be was sill
Bungry.

On Saturday he ate through one picee of chocolate cake, one
iee-cream come, one pickle, one slice of Swiss cheese, one slice of
salami, one lollipop, one piece of chemry pie, one sausage, one
cupcake, and one slice of watermelon, That night he had a sionmch
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ache! The next day was Sunday again. The caterpillar ate through one
nice leaf, and after that he feli beter. Mow he wasn't hungry anymore-
-and he wasnt a litile caterpillar anymore. He was a big fat
caterpillar. He built a small house, called a cocoon, around himself
He stayed ingide for more than two weeks. Then be aibbled a hole in
the cocoon, pushed his way out and...He became a beautifil butterfly!

Worksheat:

Temmmmm—m -
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